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Case Study — Part 1
“From the Local View”
Created: 02/2019 by the National FFA Organization

The FFA Blue 365 case study series is intended to introduce critical thinking and collaborative discussion in the areas of technology, science, research and entrepreneurship to the classroom. These case studies are designed to engage students in real-world problems in agriculture while highlighting the challenges that exist. 

How to Use:
The case study series is designed to immerse students in a learning experience that gives students the opportunity to see all sides of the global agriculture industry. There are three separate case studies:
Part 1: From the Local View
Part 2: Gaining the National Perspective
Part 3: Going Global
This engagement activity puts students into the role of individuals from different segments of a community and the government to gain a 360-degree view of the issues in agriculture and the solutions needed to meet the demands of a growing population. At the beginning of each case study, the class will receive a scenario. Students will assume the listed roles and complete research to represent that role in a meeting. Students will have to present their stance in accordance with the scenario. Students will then ask questions to try to find a solution to the essential question.

Objectives:
After completing the following case study activities, students will be able to ... 
1. Critically think about global issues from a local viewpoint.
2. Engage in real-world challenges.
3. Examine the role that all people play in the agriculture industry.

Materials
A copy of the “Who Decides at the Local Level? Profile Sheet” handout for each student
A copy of the “Who Decides at the Local Level?” worksheet for each student
A copy of the stakeholder profile for each group
A copy of the “Where Do We Go from Here?” worksheet for each student
Internet access to complete research
Blue and green markers/colored pencils
Sticky notes

STandards Alignment
AFNR Performance Element
· CS.01: Analyze how issues, trends, technologies and public policies impact systems in the Agriculture, Food & Natural Resources Career Cluster. 
· CS.02: Evaluate the nature and scope of the Agriculture, Food & Natural Resources Career Cluster and the role of agriculture, food and natural resources (AFNR) in society and the economy.
· CS.04: Demonstrate stewardship of natural resources in AFNR activities.
· CS.06: Analyze the interaction among AFNR systems in the production, processing and management of food, fiber and fuel and the sustainable use of natural resources. 
FFA Precept
· FFA.PL-A.Action: Assume responsibility and take the necessary steps to achieve the desired results, no matter what the goal or task at hand.
· FFA.PL-E.Awareness: Understand personal vision, mission and goals.
· FFA.PG-J.Mental Growth: Embrace cognitive and intellectual development relative to reasoning, thinking and coping.
· FFA.CS-M.Communication: Effectively interact with others in personal and professional settings.
· FFA.CS-N.Decision Making: Analyze a situation and execute an appropriate course of action. 
Common Career Technical Core
· AG1: Analyze how issues, trends, technologies and public policies impact systems in the Agriculture, Food & Natural Resources Career Cluster. 
· AG2: Evaluate the nature and scope of the Agriculture, Food & Natural Resources Career Cluster and the role of agriculture, food and natural resources (AFNR) in society and the economy.
· AG4: Demonstrate stewardship of natural resources in AFNR activities.
· AG6: Analyze the interaction among AFNR systems in the production, processing and management of food, fiber and fuel and the sustainable use of natural resources.
NASDCTEc
· AGC10.3: Compare and contrast issues affecting the AFNR industry including biotechnology, employment, safety, environmental and animal welfare to demonstrate an understanding of the trends and issues important to careers in this industry.
· AGC10.04: Envision emerging technology and globalization and project its influence on widespread markets to demonstrate an understanding of technologies and trends that will impact the AFNR industry.
Common Core – Reading: Informational Text
· CCSS.ELA-Literacy.RI.9-10.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
· CCSS.ELA-Literacy.RI.9-10.4: Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).
· CCSS.ELA-Literacy.RI.9-10.8: Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.
Common Core – Speaking and Listening
· CCSS.ELA-Literacy.SL.9-10.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.
· CCSS.ELA-Literacy.SL.9-10.2: Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source.
· CCSS.ELA-Literacy.SL.9-10.4: Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.
Common Core – Science & Technical Subjects
· CCSS.ELA-Literacy.RST.9-10.1: Cite specific textual evidence to support analysis of science and technical texts, attending to the precise details of explanations or descriptions.
· CCSS.ELA-Literacy.RST.9-10.8: Assess the extent to which the reasoning and evidence in a text support the author's claim or a recommendation for solving a scientific or technical problem. 
· CCSS.ELA-Literacy.RST.9-10.9: Compare and contrast findings presented in a text to those from other sources (including their own experiments), noting when the findings support or contradict previous explanations or accounts.
AFNR Career Ready Practices
· CRP.02: Apply appropriate academic and technical skills. Career-ready individuals readily access and use the knowledge and skills acquired through experience and education to be more productive.
· CRP.04: Communicate clearly, effectively, and with reason. Career-ready individuals communicate thoughts, ideas and action plans with clarity, whether using written, verbal and/or visual methods. 
· CRP.05: Consider the environmental, social and economic impact of decisions. Career-ready individuals understand the interrelated nature of their actions and regularly make decisions that positively impact and/or mitigate negative impact on other people, organizations and the environment. 
· CRP.06: Demonstrate creativity and innovation. Career-ready individuals regularly think of ideas that solve problems in new and different ways, and they contribute those ideas in a useful and productive manner to improve their organization.
· CRP.07: Employ valid and reliable research strategies. Career-ready individuals are discerning in accepting and using new information to make decisions, change practices or inform strategies.
· CRP.08: Utilize critical thinking to make sense of problems and persevere in solving them.  Career-ready individuals readily recognize problems in the workplace, understand the nature of the problem, and devise effective plans to solve the problem.
· CRP.11: Use technology to enhance productivity. Career-ready individuals find and maximize the productive value of existing and new technology to accomplish workplace tasks and solve workplace problems.
Partnership for 21st Century Skills 
· Communication
· Critical Thinking and Problem Solving
· Flexibility and Adaptability
· Global Awareness
· Information, Communications, and Technology Literacy 
· Initiative and Self-direction
· Leadership and Responsibility
· Think Creatively

Lesson Plan
1. Bell Ringer: Who should be able to direct the future of the agriculture industry?

2. Introduction: Agriculture is a crucial component of everyday life; however, many different opinions exist about how agricultural products should be produced, marketed and sold. Additionally, the agriculture industry has the added strain of feeding a population that is growing at an alarming rate with less available land. With so many depending on agriculture, and so many concepts on how to feed the growing and changing population, whose ideas should guide the agriculture industry? 

3. Activity 1: Begin by handing out the “Who Decides at the Local Level? Profile Sheet” and the “Who Decides at the Local Level?” worksheet. Students will utilize the worksheets to guide their research, record their findings and prepare for the “community forum meeting.” 

a. Teacher note: Assign each group a consumer or producer profile and hand out the profile sheet. Try to decide groups in a way that allows a student to engage in the discussion from another viewpoint. For example, if a student is from an urban home, then place them in a producer role to challenge the student to learn about all sides of the topic.

Teacher Narrative: Today, each of you will assume the role of a community stakeholder for our town hall community discussion. The opinions shared and decisions made will be sent to the governor for discussion before heading to the national and global level. When you assume the role of the stakeholder, you will be responsible for sharing that stakeholder’s views and beliefs concerning the essential question. You and your classmates with the same profile will need to conduct research so you are prepared to present your “side,” defend your opinion and ask questions of other stakeholders. At the conclusion of our meeting, there will be reflection and discussion.  

4. Activity 2: Once the community forum has concluded, hand out the “Where Do We Go from Here?” worksheet to each student. Have students complete the worksheet and wait quietly for their classmates to also finish. Once everyone has completed the worksheet, have a group discussion about each question on the worksheet and discuss what the answer to the essential question should be. Students should eventually conclude that every voice is important and there is no one opinion/stakeholder that should be solely responsible.

5. Wrap-up: On a sticky note, have students develop one final concluding/overarching thought about the essential question. As students leave, have them hang their sticky note on the door for you to review.



Who Decides at the Local Level? Aligned to the following standards:
CS.01; CS.02; CS.04; CS.06; FFA.PL-A; FFA.PL-E; FFA.PG-J; FFA.CS-M; FFA.CS-N; AG1; AG2; AG4; AG6; AGC10.3; AGC10.4; CCSS.ELA.RI.9-10.1; CCSS.ELA.RI.9-10.4; CCSS.ELA.RI.9-10.8; CCSS.ELA.SL.9-10.1; CCSS.ELA.SL.9-10.2; CCSS.ELA. SL.9-10.4; CCSS.ELA.RST.9-10.1; CCSS.ELA.RST.9-10.8; CCSS.ELA.RST.9-10.9; CRP.02; CRP.04; CRP.05; CRP.06; CRP.07; CRP.08; CRP.11

Directions:
Today, you will assume the role of a stakeholder in the local community. (The term “stakeholder” is defined as a person with a specific interest about a subject.) Your class will turn into a community during this activity. 
All stakeholders of the community will meet together on ______________ (date due). 
It is your job to make sure your opinion on the essential question is understood by others attending the community meeting. Your group will research the essential question and prepare a presentation that represents the stance of the role you have been assigned. This presentation will be shared with the community. You will then ask questions of the other groups. Using the diagram provided below, fill in your notes to prepare for the community meeting. Be sure to use reputable sources and think about the essential question from all angles to prepare yourself for the questions you may receive. You will be required to speak for three to five minutes. You must cover the following topics as they relate to the essential question: plants, animals, food and the environment. 
Essential Question: Who should be able to direct the future of the agriculture industry?
Stakeholder name: 

__________________________
How do you, as a stakeholder, feel about this question? (Use the stakeholder profile sheet to answer this question.)
What is your opinion about the way agriculture impacts the environment and local ecosystems?
What is your opinion about the way animals are produced and cared for?
What is your opinion about the way plants are grown, harvested and managed?
What is your opinion about the way food is produced and packaged?
Other Notes
Stakeholder Name:
________________________________


























Directions:
Using the boxes below, record information, research points, questions, etc. that you can use to guide your questions for other stakeholders, your responses to other stakeholders and your overall understanding of each stakeholder. (Put yourself in that stakeholder’s “shoes” when researching information for the boxes.) 

Parent

Environmentalist
Grain Farmer (owns 15,000 acres)
Box Right Foods Company

Vegan

Organic Farmer
Local Grocery Store Owner



Who Decides at the Local Level? Profile SheetAligned to the following standards:
CS.01; CS.02; CS.04; CS.06; FFA.PL-A; FFA.PL-E; FFA.PG-J; FFA.CS-M; FFA.CS-N; AG1; AG2; AG4; AG6; AGC10.3; AGC10.4; CCSS.ELA.RI.9-10.1; CCSS.ELA.RI.9-10.4; CCSS.ELA.RI.9-10.8; CCSS.ELA.SL.9-10.1; CCSS.ELA.SL.9-10.2; CCSS.ELA. SL.9-10.4; CCSS.ELA.RST.9-10.1; CCSS.ELA.RST.9-10.8; CCSS.ELA.RST.9-10.9; CRP.02; CRP.04; CRP.05; CRP.06; CRP.07; CRP.08; CRP.11


Parent

· Healthy food is important.
· Food must be affordable.
· Prefers products that are
· Cage free/free range
· Organic
· Non-GMO
· Natural
· Grows herbs and spices in a window box
Environmentalist

· Concerned with conventional farming practices:
· Soil erosion
· Chemical runoff
· Works with biodiversity of plants and animals and concerned with the impact agriculture has
· Consumes little red meat
· Agrees with no-till practices in farming
· Does not agree with farm subsidies and feels a farmer should be paid the actual price of a product (If it costs $8 to produce a gallon of milk that is what the consumer should pay).
Grain Farmer (owns 15,000 acres)

· Sells grain to the local elevator, which can then be
· Sold all over the U.S.
· Available for export
· Available for use in animal feed
· Concerned with preserving the soil and not contaminating the waterways
· Uses commercial pesticides
· Plants GMO seed
· Owns a confinement swine operation
Box Right Foods Company

· Concerned with global image
· Turning a profit is important.
· Raw product can be sourced from any reputable source. 
· Provides product to stores all over the world/nation
Vegan

· Does not believe in the use of animals and animal by-products
· Donates to animal rights organizations
· Does not agree with modern farming practices
· Maintains a small personal greenhouse for some vegetable production
Organic Farmer

· Does not agree with using chemical on food products
· Feels small markets/farmers markets are the best place to sell and purchase food products
· Does not agree with confined feeding operations 
· Plants non-GMO grain
· Uses no-till farming practices

Local Grocery Store Owner

· Concerned with turning a profit
· Needs to meet the food purchasing needs of all by carrying a variety of products that have been produced in various ways to meet the choices of customers
· Must carry products that range in price 
· Has local connections and family
· Sources products both locally and from bigger companies











































Where Do We Go from Here? Aligned to the following standards:
CS.01; CS.02; CS.04; CS.06; FFA.PL-A; FFA.PL-E; FFA.PG-J; FFA.CS-M; FFA.CS-N; AG1; AG2; AG4; AG6; AGC10.3; AGC10.4; CCSS.ELA.RI.9-10.1; CCSS.ELA.RI.9-10.4; CCSS.ELA.RI.9-10.8; CCSS.ELA.SL.9-10.1; CCSS.ELA.SL.9-10.2; CCSS.ELA. SL.9-10.4; CCSS.ELA.RST.9-10.1; CCSS.ELA.RST.9-10.8; CCSS.ELA.RST.9-10.9; CRP.02; CRP.04; CRP.05; CRP.06; CRP.07; CRP.08; CRP.11

Directions:
After going through the case study, complete the following activity. Be ready to share your responses with the class! 
1. Circle, in green, how you felt throughout this experience.
2. Circle, in blue, how you feel at the conclusion of this experience.







3. Record two keys thoughts you had during this process.
What was your group’s greatest accomplishment during this experience? Why?
What was your group’s greatest challenge during this experience? Why?
Describe why you had these thoughts and feelings during the activity and why you feel as you do now.
What, specifically, will you take away from this experience? How will you use this in the future?
Answer the essential question and explain the thought process behind your answer. Who should be able to direct the future of the agriculture industry?









































Case Study Activity RubricAligned to the following standards:
[bookmark: _GoBack]CS.01; CS.02; CS.04; CS.06; FFA.PL-A; FFA.PL-E; FFA.PG-J; FFA.CS-M; FFA.CS-N; AG1; AG2; AG4; AG6; AGC10.3; AGC10.4; CCSS.ELA.RI.9-10.1; CCSS.ELA.RI.9-10.4; CCSS.ELA.RI.9-10.8; CCSS.ELA.SL.9-10.1; CCSS.ELA.SL.9-10.2; CCSS.ELA. SL.9-10.4; CCSS.ELA.RST.9-10.1; CCSS.ELA.RST.9-10.8; CCSS.ELA.RST.9-10.9; CRP.02; CRP.04; CRP.05; CRP.06; CRP.07; CRP.08; CRP.11

	Category
	Excellent


(20–15 points)
	Good


(14–10 points)
	Needs Improvement


(9–5 points)
	Poor


(5–0 points)
	Points Earned

	Information
	A minimum of 5 facts per category were presented clearly and accurately and covered animals, food, plants and the environment.
	A minimum of 4 facts per category were presented accurately and covered animals, food, plants and the environment but lacked clarity.
	A minimum of 3 facts for each category were presented. Information lacked accuracy and clarity. One of the required categories (food, animals, plants or the environment) was missing.
	Less than 3 facts for each category were presented. Information significantly lacked clarity and accuracy. Multiple required categories (animal, plant, food and the environment) were left out.
	

	Organization
	All information is clearly tied to an idea and organized in a tight and logical fashion.
	75 percent of the discussion points were clearly tied to an idea and organized in a tight, logical fashion.
	50 percent of the discussion points were clearly tied to an idea but had limited organization.
	Less than 50 percent of the discussion points were tied to an idea, and all arguments lacked organization.
	

	Participation
	Participated throughout the meeting by presenting and asking and answering questions; engaged in final discussion
	Participated throughout the experience but responses were short and somewhat limited
	Participated in many of the aspects of the meeting but did not participate in one of the parts (presentation, questioning, discussion)
	Little to no participation in two or more components (presentation, questioning, discussion) of the meeting
	

	Effectiveness of presentation
(Creativity, quality and power, clear with right pace and word pronunciation, no distractions, appropriate gestures, poised)
	Preparation is very evident with little distraction from content due to hand gestures, posture or word pronunciation.
	Some preparation is evident. Some distracting hand gestures, posture or word pronunciation was used.
	Little preparation is evident. Distracting hand gestures, posture and word pronunciation were used throughout presentation.
	No preparation evident. Many distracting hand gestures, postures and word pronunciations were used.
	

	Time: Two to five minutes
	Presented for 4 to 5 minutes or more
	Presented for 3 to 4 minutes
	Presented for 2 to 3 minutes
	Presented for less than two minutes
	

	Respect
	All statements, body language and responses were respectful. Presenters used appropriate language.
	Statements and responses were respectful. Presenters used appropriate language, but once or twice body language was not appropriate.
	Most statements and responses were respectful. Presenters used appropriate language, but there was one sarcastic remark.
	Statements, responses and/or body language were borderline appropriate. Some sarcastic remarks were made.
	

	Questions
· Appropriate response
· Knowledge based on facts/research
· Appropriate questions asked of others
	Responses and questions were clear, concise and based on facts, showing research had been done.
	Responses and questions were clear and concise; however, facts and research may have been lacking.
	Responses and questions were not quite clear or concise. Little to no research-based facts were utilized.
	Responses were very vague. Responses utilized little to no research-based facts to support statements.
	



Total: ____________
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FFA makes a positive difference in the lives of students by developing their potential for premier leadership, personal growth and career success through agricultural education.










